2. Competence based curriculum (CBC) is a curriculum concept which emphases on a capable development   (competency) with certain performance standard there for the result can get by the students. Competence based curriculum (CBC) is for knowledge development, understanding, ability, value, attitude, and interest of the students therefore they can do something fluently, exactly, and successfully and also responsibility. 

The sixth characteristics of CBC:

1. Learning system with module
2. Using all of sources learning

3. Experience field

4. Personal individual strategy

5. Easy in learning

6. Mastery learning

The strength of Competence based curriculum:

For the student:

· Individual learning, it means each student can study himself/herself appropriate with the way and the abilities himself/herself and also he/she is not depend on other people.

· Mastery learning or learning for mastery,  with a good learning system, all of students can study all of materials that are given

· There is no stupid student, in this case the difference between clever student and stupid student is in the time problem, the stupid student need long time and vice versa

For the teacher:

· Can develop skills in a variety of teaching methods. Such programs will be richer and more effective if this flexibility and variety is applies by the educator.

· Accept the role of a resource person and a facilitator; this will constitute an attitude change on the part of the educator

·  Develop skills in planning and scheduling resources and ;learning events

· Develop attitude and skills in respecting the autonomy of the learner

· Develop proficiency in motivating learners

The weaknesses of CBC:

· May lose funds in transferring CBC

· Complicated for applying 

· can decrease  the salary of certain teacher because for applying it there is reduce subject

3. The purpose of the curriculum in education: 

Curriculum is a part of instrument for the teacher to get the aims.

The function of curriculum for the teacher:

· To know the knowledge, the experience of learning and the student activities.

· As a controlling and evaluating instrument

The function of curriculum for the student:

· To know what will they do and what will they have to achieve their future
· To measure their potential therefore they can choose any kind of knowledge, experience of learning and also their appropriate activities. 

Based on Mack and Jamison (1989). Curriculum is the set of learning experiences encountered by a learner under the guidance of an educational setting, with the intention of achieving some educational consequence.

. Firstly, trie definition focuses on the actual experiences of the learner, rather than those nt< nded. This acknowledges that the curriculum-in-practice may differ ro n the curricu!um-as-imended in ways which may have considerable :dicational consequences: either positive or negative. This does not, !io\'ever, make it inappropriate to have developed a range of intended out :omes to be interpreted by, and guide, tho.se who manage the process 'if Uarning, and those who learn.
Secondly, it focuses on what is undertaken, actively or passively, by the earner rather than the instructor or other people. This acknowledges i hat it is what is receivedihzt has the educational impact, rather than what inaj be presented, or thought to be presented.
Thirdly, the definition describes the learner in the singular. This t.inj hasises that each learner is unique in their range of needs and personal ittiributes and will therefore obtain personal meanings from the learning experiences encountered. While experiences may be planned for a group ' 'f learners, it should not be assumed (as many programs implicitly do) that < acli learner will encounter them in precisely the same manner, for the ! am:: purpose, and with the same outcomes. We return to this focus on the individual in Chapter 8, since it has been important in shaping our

approach to the assessment of individual competence, rather than a concept of the competencies an individual brings to a team and the way in which the various individuals' competencies mix and complement each other within a work group pr learning environment. Alternatively in poorly functioning teams the various individuals and their competencies may not mix well. Thus an undue focus on the individual may not reflect important elements of competent performance — that of context. It must also be emphasized that learning occurs in a variety of settings, both on and off the job, in many locations, and with varying degrees of formality.
Fourthly, the definition acknowledges that the settings? whatever level or degree of formality, impose some guidelines, or at least some influence, on the content and structure of the learning experiences. This may include some government inspired education or labor market policies, the range of belief i and values held within the setting and the political roles played by industry, community and other significant groups in the curriculum development process.
It may also involve the statutory requirements of accrediting or credentialing agencies, the staffing policies of educational or training providers or systems, the support of industry and the extent to which on-and off-the-job learning inside and outside the workplace complement each other. In the end it is also a reflection of the extent and nature of learning resources provided, or the practices used in staff or worker selection. These and other influences vary greatly between situations, but combine to provide environmemal opportunities and constraints, often of a political and sociological rather than an educational nature, on the curriculum.
Finally, a purpose for the learning experiences is stated by the definition of a curriculum. These experiences are intended to have a consequence, or outcome, of an educational nature for the learner or group of learners. As each learner is regarded as unique, the outcome of each set of experiences will vary between learners. Some learning experiences may only have a short-term consequence, while others may have both immediate and long-term consequences. These may1 only manifest themselves long-term. An outcome of an educational nature is one in which the learner achieves one or more of the following:.
•    acquires 2nd can perform a skill;
•    gains and can utilize sonic information;
•    becomes familiar with and can react to social values and norms;   '
•    is introduced to the though! systems of the culture in order to develop and refine personal value stances.
4. Curriculum Development Process:
The processes take place within the framework of a set of curricula r development policies which will outline the standard procedures, use cf proformas, delegations of powers, methods of decision making and other key areas of administration and management of the entire process. A s» t of good practice principles is also involved. These have been endorsed b t the Vocational Education, Employment and Training Advisory Committee in 1992 and are outlined in the following section of this chapter.
The process begins with a needs analysis (see Hayton et al. 19881, culminating in the decision whether or not to develop a new course or training program or" revise the existing one to some extent. Both the training provides and systems participate in this process; so do industry training advisory bodies and key industry clients. Need has two elements — labor market needs and demand (given any existing provision). It may also lead to establishing whether or not a training need exists (s<« Hayton and Hayes 1989). In the past, needs were established by industry
survey but, increasingly, group process methods are being used (see Andcrson and Jones 1986a, b).
Having identified a need, a skills or competency profile can be developed and (increasingly) a series of statements which help to define [he outcomes and standards to be achieved by the program is produced. This, of course, is partof the move towards competency-based approaches. In the United Kingdom functional analysis is bring used to set performance criteria (see Fenncll 1989 [ed.]) and it should be noted thai the National Training Board (NTS 1992) on Betting national competency standards follows the approaches used in the United Kingdom vr.ry closely; Indeed 1 could be argued that the development of curricula and training programs are the key outcomes of the process of standards development.
A program outline, which forms the bulk of the curriculum document, s then developed. The elements included in this outline include:
•    course aims
•    course/program structure
•     an outline of the course/program assessment approach or
philosophy
core modules
•    elective modules
•    entry requirements
•     recognition of prior learning
•    delivery arrangements and modes
•     module descriptors, including thestatements of learning outcomes and the assessment approach for tht module
•    details about student selection, useful learning resources, suggested,' physical and capital resources, staff requirements and so on.
The identification of the resources required to run the program arc also part of the development process. All these steps make up a curricular document and are the pivotal partof the development process. Once the c jrricular document has been prepared fully, the final step would be to obtain the approval of any advisor)' structures that had been assembled to h :lp prepare it and provide advice about its quality. (The nature and extent of these advisory processes are important areas of debate since this is v, here the balance between speed of development and the amount of client consultation and support needs to be struck.) Following approval it would tl en go forward for formal accreditation if appropriate.
The formal accreditation process may merely determine whether or not p 'ocedures have been satisfactory and be, for the most part, a formality. Alternatively, the accrediting body may have its own advisory structures tc which the documentation would be referred for careful screening. Such differences in approach can be a major issue since the latter can lead to a :( nflict between competing sets of experts.
Following accreditation, authority to conduct the course would be ::tught. The program is then implemented and run. Staff development, c( urse marketing and the development or adaptation of learning resources
6. The standard of KTSP model 

a. Reading: the student can understand the meaning of the short functional written text and simple essay such as recount, narrative, procedure, descriptive, news item, spoof, report, analytical exposition, hortorary exposition, explanation, discussion, and review in daily life and `it  is also for accessing the knowledge

b. Listening: Understanding the meaning in transactional and interpersonal dialogue in daily life and understanding the meaning of short functional text and simple monologue dialogue such as recount, narrative, procedure, descriptive, news item, spoof, report, analytical exposition, hortorary exposition, explanation, discussion, and review in daily life and `it  is also for accessing the knowledge

c. speaking: Expressing the meaning of transactional and interpersonal meaning in daily life and expressing the meaning of short functional text monologue in form recount, narrative, procedure, descriptive, news item, spoof, report, analytical exposition, hortorary exposition, explanation, discussion, and review in daily life and `it  is also for accessing the knowledge

d. Writing: Expressing the meaning of short functional written text and  simple essay in form such as recount, narrative, procedure, descriptive, news item, spoof, report, analytical exposition, hortorary exposition, explanation, discussion, and review in daily life and `it  is also for accessing the knowledge

1. Leadership is important for leading and give the suggestion to the teachers and 

